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TO IMFROVE THE QUALITY OF THE FPRACTICUM EXFERIENCE
(STUCENT TEACHING OR INTERNSHIF) IN TEACHER ECUCATION THROUGH
ITS INTEGRATION INTO THE TOTAL FROGRAM ANC THE DEVELOFMENT OF
HIGHLY COMPETENT SUFERVISING TEACHERS, THE FOLLOWING STEFS
ARE PROFOSED--(1) JOINT COLLEGE ANC FPUBLICT SCHOOL
RESFONSIBILITIES SHOULD BE ASSUMEC BY A "CLINICAL FPROFESSOR,"
WHO WILL CONCUCT SEMINARS, HELF IMFROVE THE SKILLS OF THE
CLASSROOM SUFERVISING TEACHER, AND FROVIUE EXFERT LEACERSHIF
IN THE CONDUCT OF THE "CLINICAL CYCLE" (OBSERVATION OF
PERFORMANCE, ANALYSIS, FLANNING STRATEGY, ANC ACTUAL
TEACHER-SUFERVISOR CONFERENCE), (2) SUFERVISING TEACHERS
SHOULD OBTAIN INTENSIVE TRAINING BY FARTICIFATING IN THE
CLINICAL CYCLE IN SUMMER SCHOOLS UNCER THE GUICANCE OF 4
CLINICAL PROFESSORS, AND (3) COLLEGE FROGRAMS TO SELECT ANC
TRAIN CLINICAL FROFESSORS SHOULC BE ESTABLISHED, WITH THE
EVENTUAL GOAL OF A RECOGNIZEC COCTORATE IN CLINICAL
SUPERVISION. IN THE OREGON FROGRAM THE CLINICAL FROFESSOR IS
A RESICENT IN THE SCHOOL CISTRICT (CUTTING TRAVEL TIME),
RECEIVES HALF OF HIS SALARY FROM THE SCHOOL CISTRICT AND HALF
FROM THE COLLEGE, RETAINS ALL BENEFITS OF THE SCHOOL SYSTEM
ANDC THUS IS ICENTIFIEC WITH IT ANC ITS PURFOSES, AND HAS FuLL
PRIVILEGES AND RESFONSIBILITIES AS A MEMBER OF THE COLLEGE
STAFF. THE MAJOR PRCBLEM HAS BEEN FINANCES. THE FRESENT
PROPOSAL LOOKS TO SOURCES OQUTSICE THE SCHOOL OR COLLEGE FOR
FUNDS. THIS PAFER WAS FRESENTEC AT THE WESTERN REGIONAL TEFS
CONFERENCE (SAN FRANCISCO, FEBRUARY 1966). (LC)
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PCLINICAYL, APPRCACH TO THE INDUCTION OF TEACHERS INTO THE PROFESSION

Statement of the Problem

- programs for them with long-ranye goals: evaluating thely teaching act

The practicun which is provided students &9 they enter the profession,
whether it is in the form of the fraditional practice teaching or an interne
ship, coupled with their iritial year’s experience, 7s cited consistently by
teachers as the single most {rposrtant fector influenzing their teaschlinyg
careers. A cquality practicum by its very nature reruives several conditione:
1. It is gssocisted with theoreticonl wnderstanding of the nature
of teaching.

2. It normally reguires the ccoveration of two o more aygencliss in
providing & suiteble sitvation ander which the new tearher may
gein experience. This vsually ir a cooporative arrangement
between & college and a public school 8ystem,

3. It requires joint supervision by an exrerienced teschay and a

representative from the college.

Very efton situztiens under whish the practicum is conducted are not
idesl. The superviser vrovided b ¥ the college eeldom iz invelved in plan-
ning and conducting daily experiences provided the student teachezs in
public scheol settirgs. The supervising teachser ofien lacks gkill and grectal
training in supsrvision, and consistent help is notably lacking for fivsteyear
teazhing., Little effert is made to provide comprehensive experience for
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nto the total responsibility of the teachsr which
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tralnees o gain ipeicht

includes agecssing the needs of studeris; plersing seqguerntial educaticnal
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of these loag-renge goals; and evaluati ing puptil progress and modifying thelr

*This paper was presented at the Western Regianal TEPS Conferonce in

San Francisco, February, 1966.
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programs 1o assure continuous progress on the part of each student. Also

.
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the theoretical part of the experience that precedes or accompanies the
practicum is often remote and unrelsted to the specific problems teachors

reet day by day in their ecarly experience. The supervigirg teacher in the
classroom where the practicum is offered is usually not associated with semi-
nars provided by the college snd is therefore not influenced by then nor does
he influence theu. Cenerally, supervisers hoth fram the college and from the
public school system lack the skills of intezpersonal relationship, lack under-
gstending of teachingy theory, and have not developed a systematic approach to
supervision.

This propesal {s degigned ts itmprove the quality of the practicwmr experi-
ence provided in the teacher’s preparation program through (1) the developmer:
of a highly competent cove of supervising teachers ond {2) the planning of the
practicum so that it is nore an integral part of the totel program rather than
a tacked.on experisace., To accomplish these erds the clear role and organ pse
tional definitions of the agencies and rexsonnel carrying out the responsinili.
ties for these agencies must be esteblished. Farther oprortunities, too, for
supervisory personnsl o wgain supervigery compstencs muet be provided.

The proposal iz based wpon the eencepe of w=linieal surervision &3 .ne
visioned by Dr. Morxris L. Cagan who devoloped and xefinsd the concapt., It
involves the supervisor’s working direetly with the sunervises, with a delib.
erate aitenpt to inflvence the supervizes®s behavier through planning for longe
and short-zange objectives.

Steps in the cliniesl supervision cycle are observation o the super
» visee’s perfommance by the supervisor analysis of the performance of the new
3 teacher, planning the strategy for the confersnce by the supervisey, and

holding the vonference. The goal of the conference is to heip the nrogpec-

tive teachor gain an insight into his cwn teaching performance so that the
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plan for the nert day can be msde with a high degfée of econfidence. Thé
cyele is vepvated as often as it is effective and efficient in maximizing the
total developrent of the vyospective teacher’s potential,

The in-gervice training which is escential to this plan consists of a
geries of practice scssions over an extended periad of time. During these
sossions trainees are involved inm aach step of the eyele under the direction

of & team of experienced clinical vrafessors.

Plen of the Program

The progran plan is baged upon the majer nesds reruired for the elinical
approach to the induction of teachers inte the e profsgelon.

1. Schools and colleges need to confar and agree vpon the selaction of

clinical professor who wil) szsume soint colleve and wublic school responsl-

bilities. The clinicel professor whe holds professorial or academie rank in
the college will have the regpongibllity for cenducting seminaxs, improving
the skilis of the classyeces supervising {oacher, ond pz oviding &xpsrt lsader
ship in the conduct of the elinieal cyele.

2. A core group of expert supervising teachers nseds to be ostab?! ished,
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weed @ high degree of tralning through swewer practicums in
supsrvision whorsin summer scheols are established and traimees are olaced

2%

in student teaching situations with the clazgrecn sMpervizors and clinical

T

pvrofessors working together on the tmprovesent of thely own understandings
and gkills,

3. A systeratic wriiensicon af the program by the cliniesl professor
who not only performs the responsibility reguived by the college but also
extends the skills of the suptrvising teachers by working with then throughout

the school vear needs to be aevelopad,
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4. A planned program on the vart of the wollege for the selection,
induction, and training of clinical professors with contaimiance of the traipe
ing progranm to a degree ¢hat might lead toward a eavesr in supervision recog-
nized by both status and adeguate rewsrde. Eveniual reeopmition of guch a
training pragram by the ecllege leading toward a doctorate in clinical super.

vigion iz & Ffinal need.

Prasent Program in Oregon

As & result of the Oregon Program, ssveral oolleyes snd school syestans
heve begun a program of elinical superviszion. During the past three ysars thas
Stete Department of Education, through the Oregon Proyram, sponsored wnestings
which were desiored teo develepd & pregram of supervisien belicved to ba mors
vbisctive, more foreeful , and having groater degth than pireviouns pragrans.

It brovght Dr. Morris L. Cogan and Dy. Edve:d Fantel to Oregon and made them

avallable to overy ares that was rarticipating in the Cregon Pragram. It

o

providad a ene-weak workehop festuring Dr. Ned L. Flanders and Dr, Bdwend J.
Amiden. Tt was also possiblo for selected personnel to tyain for supervisory
rositione by attonding a siv-weal wWorkshop on @liai@al supeyvigion condiected
by Dr. Morris Cogan in Pittelurgh,

After this initial traininy, olinical mrofessors were gelected to work
in cooparation with the colleges and public schools fo train proapertive
teachers,

According to egreencnt the clinical professor {1) is a resident in
the seheol or in the schools of the district; (2) rseeiver one helf of his
salary from the schosl distyvict and cne half “vem the college: (3) meintaing
tenure, votirement, and othoer beonefits with the schoel systes snd thus is

identified with the school system and fig parpeses; and (4) hea full privie

leges and zesponsibilities as & matber of the cillege staff,
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The clinfeal professsr was in cach case asppeinted from digtvicts in which
he Jas serving as a full-time teacher. He nwy sexves the district by working
with supervising teachers and n&d teachers joining Lhe staff. He serves the
ceslleye by Fapervising teschers in treining. In this manner he attempts o
upgrade the supervisory skills ard teaching skills of
teacher, and he sametimes supervises fizst-veay teach
thelr level of perfowmsnce. Thus he helpy urgrade the

the scheols in which he works,

The clinical professor is a resident of the school distriel: he ie nat

the claszroom supervising
nere and interns to improve

Ingtructional progras in

& visitor and tekes 1little time for travel which eould stherwise interfers with

‘his duties. As the colleye supervizor he helps the college miid o group of
ﬁighly skilled supervising teschers with whees student tsachors may be placed,
and he provides liatson with the ecleye ia &l matters conesrning tﬁ& place-
ment and svpervision of student teachers.

The school systen assunes the frue responsibil ity of induction of
mezibers inte the profession. The student tescher revelves high level. inten-
give supervision from qualifioed personncl. The aticephere of growth and
professional iem permestos the zteff invelved in the brogram, Bullding
principals or péra@ﬁs in charge of the aurservieion of toeachers ack as effer.
tive associates to the elinieal professor,

The problams associated with this Progrest ave partly financial. The
gochool distriet may recopnize the nesd Tfor such program but et times may
be preszed to find furds to suprort the superviﬂmxy pergommel, Some school
districte do reot place a higi enovgh priorilty on ths responsibilities of ine
ducting teachers inte the profession to make funds svallable to assume their

share of the gost. In thess Bituations the cliniesl professor could bscome

& catohall for a variety of vesponmibilities and duties not related to his

main responsibility.
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The added cosis required te implerent 1his program shovld not e borne

solely by the sehool district which hoppane te be in elose proximity to the

college. The major Finances required to sustain this pregram should be pise

vided through aztate legislative approprintion or other revemuss fram avencies

wirich have the principal respunsibi 1ity Tar the tyeining and inducting of

teachers into the prefession.
bear & heavy burden in the rumber of prospective teschers they provide for

within the teaching staff.

Steps in Movieg Towayd This Dlan

This proposal envisions firancinl apsistance freom an outside souree

to damonstrate the valus of clinical smavervision

>

1. It rayuires additicnal funds for the indtiel training of clinieo
profescors ia practice sftuatiana
2. It zeguires financial asgiotanes to the 1seal oo nocl dint
paj its shave of the clinieal profescor erpointaz in some Propove

tion to tho number o2 tearhars trained in that

serve oubeide the digtrict fop the wajor part of theiy o

CAYETLS.
. 3¢ Tt reuives additional finereing to provide resmne ration for out.

standing teacherz whe wish to respin in olazsroan tasching. The

colibey of teachers meedad and the training necessary recuirs re.

mineretion eouivalent to that in resitions of adninigtvetion in the

local scheol system or thet received by higher ranking e@ll%ge
personnel ,
Az funds are acguired, additional surtiey werkZshop practicums nsed to ba
plenned to trein prasising elinical professors, Colleyes will naszd + ) pravid

a systengtic program for Leschins 5 the skills of ol

f-w}-

ical supervision in a P

gram designed to lead toward a doctorate. Az these Drograms become well estak-

School @y~L~ﬁ£ which are adjacent to the vollege
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lished, a program of interpratatiocn and evaluation is neaded in czder to sstabe
lish the worth of these progrems in improved inetxuetion., The programe need

to be planned to includé instruction in the tesching strategles and thought
provesses g8 developed by such people as (1) Dr. Hilda Taba &3 her staff at San

Freancisco State College that weve found to be effective in attaining three

cognitive tasks--coneept development, integration of data, and interpretation
of prineiples; (2) Dr. Richaerd Suchman in his strategiss for Inquiry Trainineg;
(3} Dr. Paul Torvance and staff {n the ares of creetivity; and {4) the strategy
used by such penpre as Dy, James Gallagher who has identified a zeries of
teaching strategies that sre related to the develowment of divergent thinkimy,
convergent thinking, arnd evaluative thinking as well as those bohaviors of
teachers that develep the cognitive manery zwpert of the student®s intellect.
Asg elinfeal professora with a high degreo of training and o enaitivity
‘they should have the attifudes, insighis, and shilis thet eve associeted with

the type of work that is dene in the National Traliming Lakoratories im Maine,

+

California, and Uteh. Throvgh sueh a progran it weuld be snavislioned that
teachers wounld be inducted inte the profezsion in svch a mawner that they
would develap:

"o Selfeinsight {oy "sensitivity” to self and others).

2. Understaending of @Gnaitx@ﬁu which inhibit or facilitate

ffective inteypersonal, group, and intemiyoup Ffunetionimy.

o Understonding human behavior and sspecially the cammnication nrocess.

- Skills in diagnosing it~ individual, group, and ormanizatiomal
behavior.

. Confidenee and desive to t*y te wmpprove own poerformance,

. An expanded conseiovanesz and recognition of chelce, or modification
or reatzucmufaxg of azsumptions which ordinerily are taken for
granted.

7. A mpirit of incuiry, or Eﬁﬂlﬂﬁll ie8s in reaching conclusions,

and willingness Lo expose idemz, plans, and so on, to expirical
testing.

8. Authenticity in interpersonal relatinns, or Opwphess in expression

of feelings.

8 ' A collaborative conception of the anthority reletienship, or

rudistrihutzan of p@m@ 1

PO

‘Buchanan, P.C., Evaluaﬁimg the Effectivencss of Leboratory training in Industry.
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Ouestions and Iszues Sugyested by the Prozesal

1. What is the zegponsibility of a nehool systen for ascuming the
role of inducting teachers ifto the profezsion? What are the
ravards that acvcrue to the schesl systen in providing sueh a
program?

2. UWhat is the propey relationshin between the school system and the
university for the rezgonsibility of irducting teachers into the
profession?

3. Hos much is the public willing to spend on training for the
inprovement of the quality of texchers in tralning? What is
the relaticnship of the responsibility of the scheol syshans
adiavent to the @@Llﬁ@&ﬂ and universities in cavparison with
the responsibilities of othey zrhool systwsus which accerue the
benefits of improved ieacher educailon programs as provided
in the gystan which crovides the seiting for the practioes?

4, YWhat is the proper Jdegree of rawayrd for carwer personnzl stho
alect to develep a high degrers of ckill ard proficiercy in &
specialized role such as elinlezal supervision offers?
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